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° of the object pronoun is presented (mhe food which we ate it was
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_w»f”‘qﬁko c, reference is made te the influence of Arabic rhetoric and N
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,ﬁrecentiy, the sharlng of a common p011t1cal
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Before con51der1ng some of the problems that Arab1c-sPeak1ng students .

face while learnlng Engllsh and before suggestlng some teachlnn procedures,

it may be- useful (1) to review the geographical d1v151ons of the Arab world

and their resulting cultural, soc10econom1c, and linguistic d1fferences, and

(2) to consider the lnterrelatlonshlps between the Arablc language and the -

‘attitude of Arabs toward. thls language which affectsfthelr att1tude toward
/ S .
learnlng a forelgn languagg, . S I

.

The Digversity of the ‘Arab World . | ' y
N * [V

"The Arab lands occury a p051t10n of marked 51gn1f1cance in thé geogra- ‘.
phy of the world; they are at the gates of two
B
and for centuries have been the 11nk between East and West."l

great continents, Asia .and ’
Africa, It is «

therefore not surprlslnggthat this vast area, <ranging from A to Z--from the

Atlantic Ocean to the Zagros Mountalns--represents a d1ver51ty of cultural,

#

hlstor1cal, soc10econom1c, and llnoulstlc 1nf1uences. _On the ba51§ of some

of these factors, it is p0551ble to 1dent1fy four general reglons within the
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1. ,WeStezn North Afrlca. This area includes Morocco; Algeria, and

Tunis. Besides thelr;pr1ous geographlcal prox1m1ty,

R Ty

this grouping is based

3

on the common 1nfluence of trad1t10nal Berber language and culture and, more

. *
~\. * / &

cultural, and 1inguistic affin~

N

ity w1th France. B : & o
. . [ - '__7,
Eascern North Afrlca. Thls area includes L1bya, Egypt and Sudan~/ /l

Accordmng to Larudee, "These countr1es are relatlvely freer from permeatlng ;

2.

€

foreign ianUences, and they share many common features in language and cul-

ture. Furthermore,.

in recent years ‘events have brought them closer to one

. -,
o . - cw




another to the extent that: cooperative ventures are being undertaken by

them on many levels. ‘,Ih\\Arablc d1alects gn the three countr1es are very

close in llngu1st1c features, ”3

3. The Fertile Crescent. This traditional grouping of Palestine, Jor-

dan, Lebanon, Syr1a and Iraq has- a long historical basis. There are some

o

cultxral, social, and reflglous dlfferences-ufor example, Lebanon 1s unlque

in hav;ng such a large Christian, population; and Syria and Lebanon vere in-

fluenced by the relatlvely recent French mandate while Palesi1ne, Jordan and
Iraq were under a Brltliﬁ mandate. cOn the whole, however these countr1es
share a common history. ( D1alect d1fferences among the countries are fewer
than the d1alect differentes between them and the countr1es of North Africa
and the Arabian Pen1nsula There is aldo easy communlcatlon and transpo ta-
tion betheen each of. the countrles 50 thot c1t12ens ‘are able to mingle'and
to exchange goods and ideas more ea51ly than in the other* reglons of the
‘Arah world. : . ; B Vi ‘ |
| 4. The ArabienkPqunsula. This huge land mass with the fertile cres- "~ ]
cent at its northern bord;r 1nodudes Saudi Arabla Kuwait the two Yemar:s,
the rsland of Bahreln, and small countr1es such as Qater, Sharjé, and'AEu
Dhabi that used to be part of the Truc1al States and Oman. Most of these
countries share a trad1t1onal nomad1c culture and a similar’ hlstory of so-
cial and econom1c development, prlmarily due to oil,‘during the pést genera-
, i .

) \ ta
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Classical Azablc and Its Dlalects

0 s

As d1verse as these countr1es may be, there 1s one 51gn1f10ant unlfy-

,1ng force - the language of Cla551cal Arabic. This form of Arabic has en-

o . &
. ‘ . 4 N
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unites all AraBs.

'dally use.

dured for some lSOO,years, and is regarded as the‘sacred language of the

Koran and revered for 1ts vast and?v1gorous 11terary trad1t10n. Basically

unchanged 51nce the time of Muhaand\\thls Arablc is a common heritage that -

J

‘the French-educated sophlstlcate in Morocco the English-

-

educated clerk in Palestlne, the still nomadic bedouin of the Hejaz. They
all share ‘an almost mystical- reverence for the varlety{‘flambOyance and flex-
1b111ty of Arab1c--espec1ally what Gibb Calls Ythe preclous andobscure lan-

guage - (of literature), decorated with imagery often far-fetched and fantas-

3
=3

tié."4 . . - L . !
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AN '
Having noted the un1fy1ng influence of C]a551cal Arab1c, it is necesLary

.to point out “that this- d1alect of the language has a relat1ve1y restricted

[

Although it .is spoken on. formal occasions (such as publlc speeches

A
U/

and commencement addrésses) and a mod1f1ed form, Modern Standard Arabic, <has -

been developed in booxs and newspapers, Cla551cal Arabic remains a formidable

9

language to be learned in schdol. -

in’ the same position as 'an Amerlcan learning to speak read, and wrlte Chau-

'“cer s Middie Engllsh, or at leastLthe Early Modern Engllsh of the Kang James

Bible.’ Even after years of study, few Arabs evér ach1eve a confident. command

i

i

of Cla551cal Arabic. This may be éne reason why one often hears from Arabs *
the claim that English is an easy language to learn.

Each of the four reg1ons is represented by a- reglohal var1ety of Cla551-

cal Arablc, with d1alectal variations.within- each country. The greatest ex-

tremes seem to be determined by distance. For example, a gpeaker of a North

‘ Afr1can d1alect in Marrakesh may nat be ea51ly understood by & speaker of

Iraqi- Arabic in Mosul. Indeed I have w1tnessed this situation in wh1ch the

ot

An Arab learning this language is rougnlyo f
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speakers had to choose either Classical Arabic or some common foreign lan- V
P guage. It° may be slgnlflcant that they chose Engllsh as the mutually most

cdnvenlent mode of communlcatlon.

>
-

fn summary, there is the. Cla551"aL>d1alect which an Arab student

sy .

Iearns in his school or mosque. Thls language is restricted to the Koran .

and to Classical Arabic 11tera€ure. It is characterized by -an extraordlnary

richness of vocabulary and a systematlc but unusually complex grammatlcal

~ ’ structure. It is regarded as the u1t1mate perfectlon of language, an 1dea1

<

by wh1ch all other forms of Arab1c are judged. Then there 15 Modern Stand-
ard Arablc. Less compllcated in structure and less ornate in rhetor1c,

Modern Standard Arabic is nevertheless suff1c1ently dlfferent from the col-

. .

loqulal dialects to requ1re conslderah;e 1nstruct10n in school. Flnally,
0

there are the many reglonal d1alects of Arab1c whose mutual 1nte111g1b111ty
Lo
: / varies w1dely. Although“an Arab con51ders his dialect a corruptlon of the

[l

® & Cla551ca1 these d1alects are the comn%? language of everyday use; rn school

¢ ' they may be spoken but they are never taught wr1tten, or read. ‘ *

N

The Value of Contrastive'Analysis

[
3

As long ago as 1945 Fries: clalmed that "the most eff1c1ent materlals

are those that are baséd upon a sc1ent1f1c descr1pt10n of the language- to
| be, learned %carefully compared W1th a parallel descr1pt10n of the native
languave of the leafner."? Since then numerous contrastiVe analyses have o
¢ ) .
. \.appeared (The b1bllovraphy llStS some of those for English and. Arabic that
I am familiar w1th No doubt there arlfmany others; contrastlve analyses
were very much in vogue sevfral°years ago as prOJects or theses for MA pro- ..

grams in TEFL.) While recogn121ng°the potentlally pract1ca1 value of a e

PR .
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the point of automatic, spontaneous habit, Wthu presumably is the bdsis of

~ -

.

systematic linguistic compariSbn of the phonology, morphology, and synkax
of the native and the forelgn languages, one must also recoanlze 1ts the-
oretical llmltatlons.6 For taaching English to Arabic-speaking students,

-

what is "the native language of tﬁp learner''? A contrastive analysis based
on Cla551cal Arabic has only llmf;ed appllcatlon, there are few, if any: na«
tlve speakers of thls dialect, Wot af least in thn usual sense of the word
C1a551ca1 Arabic is a school -taught language whlch has been hntellectuallzed
through study but is unlikely to have been 1nternallzed through practlce-to .
, 3 ,
linguistic interference. In The Teaching of English. to Arab Students, Nasr'
footnoteﬁ that "/8/ and / 6/ are separate phonemes in therary Arabic.

Arab students who have mastered the sounds of therary Arablc will have no

dlfflculty with /9/ and / §/ in Encllsh n? I have not found thls to be true

'at all. This v01ced and voiceles's pair of interdertal frlcatlyes-constltute‘
3

a serilous d1ff1culty for Arabs oﬁ all regional d1alects Their awareness of 5 |

ﬂhese sounds in the c1a551cal dialect seems to be no help ai all; thelr pro- - ;
N . g

o nunc1at10n of /8/ and / s/ remalns ‘a matter of consc1ous ch01ce and conse-=

Q

i
v dlalect would also have only llmlted appllcatlon. The voiceless affricate ,\]

e,

quently does not transfer to Engllsh ea511y.
. . ¢
On the other hand a’ contragtlve analy51s of Engdlsh and a cdlloqulal T

/&7, for examﬁ&e, is a phonemekln Iraqi Arablc (/Belb/ 'dog"), but dot in
b

/.
_Lebanese Arabic, which uses a‘$01cele5§ velar stopqlnstead (/kelb[]. In

» 3

‘Lebarfese Arabic (as in Classical Axabicglthere is no voiced velar stop, but L

this is a phoneme ih the Egyptian and-Iraqi dialects. Egyptian /g;ddi/'

'grandmother' is pronounced either /¥yddi/ or /J1ddif in Lebanon' (these
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a

a
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‘ affriéates,qré in free variation). One would theoretigglly expect a Leb-
4 . . < " : : e

anese student tdahave“gifficulty recognizing and pronouncing /g/, but em-

L

» . . . o . . ‘
pixzical evidence 1nd1cgtes,lrttle oT no
Iz v .

In an drticle in TEFL in the Middle Fast, Haro6ld Allen gives an exam-

|
difficulty with the /k-g/ contrast. }
| . J
ple of a similar‘situation:; . i
PRI The basic contrastive frame would reveal that Arabic speakers do not
contrast /p/ and /b/.‘ Although /p/ exists in Arabic, of course, it )
occurs only as an allophone of /b/. There is ng phonemic contrast.
Likewisc there is.no phonemic contrast in Arabic between /n/ and /n/. N
The velar nasal /n/ can be heard, but only. as an allophone ¢f /n/. -
And unless a speaker of Arabic has had linguistic training, he is
probably quite unaware that he ever pronounces either /p/ or /n/.
.y A The danguage teacher now concludes rightly enough that Arabic speak-
. ‘ers will have difficulty in’ distinguishing /p/ and /b/, and /n/ and
/7/, in English. But as’a matter of fact they have littie diffi-
culty with /p/ and considerable difficulty with /n/x Here contrast-
ive study demands further investigation for this barticular situa-
. tion, and it reveals that /p/ and /b/ are common in English in ini-
. . tial, medizl, and final positions, with .only .onie contrast between
: them--voice and the lack of voice. /n/, howéver, occurs in English
; . " only in medial and terminal positions and,,while in English it con-
‘ : - trasts with /n/ only, it contrasts with the allophonic /n/ in Arabic
by occurring in final position. 'So the Arabic speaker has extra-_

ordinar§ difficulty-in l.arning simply to say /sin/ without the /g/,
/sing/. ‘ S L

‘o

- ]
©

o

“, Allen concludes that "it

i 4

S v . N . ‘ .
is important that the. teacher or textbook writer

<

- L. A , :
v . - B0 past the general contrastive framework to analyze further those special
Y o o . N
' .+ critical areas." .
[ e °
. J
. N ¢ n L
Teaching Pronunciation N .
;o A
. .

A bog . A
. The English vowel contrast of /o-9/, as boat~bought, is a persistent

°

problem for all Arabs whatever thear'dialect. The mid back rounded vowel

. . : . s ¢, s -
/o/ occurs in various colloquial dialects of Arabic, though not in Class-
ical, so that the phomémic pr

i
ot
N

oblem is primarily that of distin%uishing
. 2

this sound fn‘Engiishjfrdm the low back roundéd vowel /o/

P &

» which is pho-

to

n ° °
¢

6

3
7




nemic in none of the dialects. On discrimiration tests, Arabs have demon-
' 0 . -
strated conclusively a significant inability to distinguish /»/ from /o/.
L ’ t ’ . Y ' . # 4 ’
Before they can be expected to produce this unfamiliar sound, they must

first be able‘to recogjﬁze it. A traditional technique to facilitate this
discrimination of Englieh phone@ss is ylnimal-pair practice. The followihg,
lesi?h form explains both the sequence of steps and the rationale for each
step. (See Appendices,"bage 21.) This particular technique, going back at

least to the mid-40s, is certainly familiar to you, but at least four com-
ments may be nelevant to making it more effective and efficient. ’ )

1. While rec1t1ng the contrasting pair of words, be sure to use a con-

u

sistent falling 1ntonation bowl ball low 1%Ef' bq&t . bought Judo;‘
ing from the experience of hundreds of teacher-trainees, this con51stent fall-+
1ng 1ntonation is not at all easy. The natural tendenéy 1s to use a rising

« 1ntonatior on the first word and a falling intonation on the second: _29“1

’ ball. Since the principle of this teaching techn:que is to isolate the single

4 °

difference between the two phonemes, the pitch (which of course is phonémic in

English) must be 1dent1cal in bhoth cases. “

s

2. With a?ult‘glasses, a simple nontechnical explanatidn of the articula-
: tory differences can bé helpful. Whenever p0551ble, a visual: demenstration is
, also Valuable. For example, while teaching thé ./b-p/ contrast, b10w1ng out a
’ match while pr;nounc1ng /p/ l§ alw;ys 1mpre551ve. For th€ /o-2/ distinction,
" you can test-a student's abillty to perceive these two soqnds withoutkpronounc-’
’ ing an; sound at all!-.Simply round and protrude your lip5-forf}o/, and round,

your*lips and lower your jaw for /o/. Without hearing a sound, students can

‘identify uhach sound you pretend to be "say1n0 "

3
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3. Although necessar) as an introduction, it is not suff1c1ent to learn
the pronunC1at10n of words only in isplation. The purpose of using phrases

and sentences is to practice the new sound ip a longer and more mearingful

‘context. If at all possible, the phrases and sentences should be so con-

o~

structed that stress falls on the sounds being practiced, and a similar
rhythm and intonation is maintained for each group of drills. The con-
struction of exercises of this kind tckes considerable time and effort;
and a certain poetic sensitivity is required so that the language is not
dlsrupfed and the meanlng is not distorted. The folloW1ng examples illus-

trate this idea:

- /o/ phrases 1 /2/ phrases
1. an old coat § 1. a long pause
a slow boat i a long walk
a cold stove R a2 long clause
2. over the heole / 2. awful coffee
over the road ! often bossy

over the phone ’ always chalky
| /o/ sentences
1, He thought the coffee was awful. 2. Paul walked across the hall.
He lost the dog in the office. Paul often lost the ball.
1 °  He brought the chalk to’ the author. Paul always calls his 'dog.
4. The practice of similarly grouped phrases and sentences reinforces
the stress, rhythm, and intonation of English. Also being practiced (in the
xample above) is the word order of ADJ + N, whieh in Arabic is N+ 7,

urthermore, although I have no evidence, I suspect that the repetiti.n of

Pi\rase %iouplngs of 51m11ar stress and structure also carries over to read-

ing. Stbdents who have repeatedly heard and spoken over the hole/road/phone

-

pol 'stone are likely to see thlS prepositional phrase a4s a grammatically

connegted group of words,




One of the distinguishing features of an Arab speaking English is his -
pronunciation of /r/. Teaching the pronunciation of English /r/ requires
a procedure different from minimal-pair practice because there is no pho-
nemic confusion with any other sound (such as the familiar Japanese problem
of rice and lice). Araﬁic /r/ is a voiced alveolar flap occurring in ail
positions; English /r/ is a voiced retroflex occurring in all positions.
The practical problem, thereforé, is phonetic, not phonemic. The best way
to approach the problem is by means of successive approximations. -

1. To Start_with, it helps %o show students how not to pronounce /r/
by imitating the Arabic pronuﬂciation of /r/ im English words. In otherrr
worrrds, deliberrrately trrrrill the sound. Of imitate the sound thaf_chil-
dren make when they imitate the sound of a machine gun. Then contrast the

English‘and Arabic pronunciations of /r/, using English words:

English ©  Arabic e
read ~ rrrrread '
SoTTOW SOTTIITOW

car carrrr

2. The next step is to pronounce a word like’ are slowly. ‘Open your -

A : .
mouth wide so the students can see your tongue move from the low back vowel

position to the retroflexed position. Show how thé tip of your tongue rises.

and curls back but does not touch the roof of your mouth. Alternate pronounc-

ing retroflexed /r/ and an incorrect flapped /x/.

N

3. A mouth diagram may be useful at this point. Hand gesture§ can also
be used. The tongue position for English /r/ can show the retroflexion of the
tongue without contacting the alveolar ridge or the hard palate.

-4. Once the students have distinguished the qﬁality of the English /r/

from that of the Arabic /r/, and once théy have seen the correct arficulation, |

-




- %

ask them to pronounce words like around, arise, arouse, arrange, cr arrive,
but tell them first to pProlong the initial vowe] sound, and then add the
rest of the word.
aaaaaaaaround “ ' o .
aaaaaaaarose . : .
2aaaaaaarrest e .
J This exercise helps to slow down the tongue movement from the mid-cen;ra; Te-
laxed position of /s/ to the retroflexed position. ihen tﬁey,have demon- 7
strated ghaf they can do this without letting the tongué;tip touch £he roof
of the mouth, encourage the students to progressively Shorten the initial
vowel sound. |

5. Phrases can then be Practiced (again grouped according to similar

patterns of stress and rﬁythm):

“

. around the room read and write
- raround the rock rock and rolil
N around the ring Tright and wrong

And sentences:

His reading rate was rapid. : -
The rice was really rotten. ,
The river road was rocky. y

Or a pcem:

Round and round the ragged rock
Tae ragged rascal ran,
. Can you say that with perfect r's?
Now tell me if you can. ' a

ed

Of all language habits, pronunciation habits are the most ingir- .:~d--if only

/.
Y

because phonological features, are repeated so much more.often than morpho-
- logical or syntactic features. Do not expect miracles. Be patient and make
haste slowly. Practice sessions should be short and spaced frequently rather

than concentrated and intense.

10
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It is a phonological fact of Arabic that no vowel ever, occurs in initial

toe -

5 ‘ position.® Although Engllsh speakerr have d1ff1culty hearlng it, each of the

1
‘f0110ﬁ1ng Arabic names beglns with a consonant: / Abu Dhabm, Ibn Saud Um.

e ’\!;7

Kulthoum. The- consonant sound that ‘you probably cannot hear is a voiceless

rd

glottal stop, or hamza. (The sound can occaslonally be heard <4n Engllsh in

such phrases as a negatrVe "'uh- uh" or a repentent "uh-oh. ") This Arab1c con-

N

sonant occurs in all p051t10ns: /?ybn/ 'son!, /sae?ael/"he asked!', /lae’/
’ N,

‘no!. It is the 1ntrL51on of this phoneme before Eng‘15h words beglnnlng

with a voviel that distorts the natural,stress pattern and results in a stac-

«

cato-like rhythm. For example, in English an Arab would tend to say "?Ann's

?office ?is “always Zopen."

—

To counteract this tendency, students must be
taught to link the sounds so that there is a smooth, unobtrusive tran51t10n

“from one sound»to another. At first-this linking can be exaggerated:

an_feasy,_yanswex S

an_easy answer ‘=

Then specially‘constructed phrases can be practiced:

an_awful apple the_eyes

an urgent effort the ears

an eager actor the oil '
an evil order the hour .

Then substltutlon drills can be practiced, agaln grouplng the substitutions

into similar stress pattern

1. Eatﬂanvappleugvery day. ' 2. It'q;anothervaninal.
orange audience
olive -0 - editor
onion , : argument

©

3. The_argument's_important. 4. 1It's an offlcialuassembly.

The ornament's expensive.
The exercise's essential.
The elephant's enormous.

pages 22-3).

(See Appendices,

important election
attractive apartment -
exciting invention
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Teaching Vocabulary K~ o ) .

Most Arabic words-sre.based on a triliteral root. "By ‘combining these

2 { .

three consonants with other leftqms, the ofiginal-meaning associated with

: - DNV : $ , :
the root is systematically modified. The most frequentkexample of this

LS

‘ ' 3 L " . . . .-
process is the root K-T-B, having the general meaning of 'write!. =
KaTaBa . 'he wrote’ . KaTiB 'writing, a writer' o
nakTuBu 'we will write' KiTaB . "'a book' ..
. maKTaB  'pldce of writing, makKTuuB 'a letter, correspondence' -

14

¢ library, school! -
Bulos describes this in{efnai §6calic change métaphorically:

A purely consonaptal ¥oot of thrc: raﬂiéafs (sometimes four radi-
cals) with which a general idea + ich as writing, drinking, etc. is
asSociatéd, serves as a sort of . ramework or loom within which vow-
’éls,'movfng like shuttles, crea 2 new verb derivatives, to be
~ocalled hereafter stem, with specified leanings as they cross the
consonant threads, as it were,.-. Every verbal derivative or stem
'is structured according to a set pattern, with which.it has a
double link: one with the_ consonantal root common to all deriva-
tives having the same econsonantdl skeleton and- general meaning,
and the other with a pattern which is the structural model for 211 -
verbs” having the same internal vocalig pattern’ and the same grammat-
ical concept.® » ’ :

-

“LThi§7process_of building a variety of words on the basis of a stém morpheme

€ «

might be related to a similar, but far less systematic, process of deriva-

_ tional affixatioh in English.-

., Let me aigress for a moment.. ‘It seems to me that the audio-lingual ap-

proach has often neglected vocabulary deVeloPment out of all proportion to

N .
A

its obvious importance to the communication of meaningful ideas, Oral gram-

.

- mar drills, mimrmem, pattern pracfice--wha;ever exercises of this kind may

/

/

be called--all too often overlook the students' need fand desiré!) to learn
/ 1%

a lexicon that is comsistent with the maturity of the grammatical structures

a

they are lééfning. With the increased interest in a cognitive-code approach

~

R : 12
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‘ ' . \
to second langudge learnlng, 1egrhans it is time to develop some systematld

graded materials for the development of vocabulary.~ One approach might be.

2

to let-students in on some of the linguistic insights and information about

the lexical component Sf language--an area which heretofore we have felt
N ’ \— - ° "’ . ) ' » ‘
either too esoteric or irrelevant to°'be included in our teaching strategies. -

.

For Arabic-speaking students, whose schooling has included a gréat deal of.

this application of linguistic analy51s, to take time to lgarn something

S

about English might be both a stimulus and a strategy to aid.learning.

£l

CIf spec1alot1me is given to vocabulary or d1ct10nary skllls, it wduld

be useful to provide an orderly presentatlon of ‘some of the base morphemes

o &
¢

in Engllsh and the1r areas of meaning. For example: v

-audi 'hear!' audible, auditorium, . audltlon, audzence, audlt . \
i ~~ten- 'hold'  tenable, tenacious, tenure, te2nant )
“ - -man- 'hand'  manual, manuscrlpt, manicure, manlpulate b

Another possibility is toaselect high-frequency sufflxes (such as the.

°

nominalizing forms of ~-tion and -atlon) and prepare explanatory and exercise

materlals to pract1ce them. Several learning problems would have to be faced: |

(l) learnlng each afflx and 1ts general meaning? (2) learnlng 1rregular forma—

tlons (for example, satlsfy s satlsfactlon :2 classify : cla531factlon?),and
(3) learning which affix to use with which base (for example, enjoy = enjog—
ment :: annog :.annoymént?).' Practice drllls could be prepared for oral and
written practlce cf selected afflxes in a carefully ordered sequence so that
'students learn a system as well as 1nd1v1dual words. The follow1ng example
might be one k1nd of exerc1se J(see Append1ces page 24)

If thlS exercise seems too close to the controlled manipulation of forms

as 1n the mechanical drllls of pattern practnce, the fOllOWlng example suggests

13




.natlve-lancuace 1nterference <.

¥ SO . ) - ’ A

<

the p0551b11it1es of 1ela\ed controlv and more meanin gful practice. Thi%'

kind of exercise could be used only at the high 1ntermed1ate or advanced
levels, (See Appendices; page 25.) Arabic-speaking students age'qui;e ac-

customed to analytical procedﬁres of learning language forms. This expecta-

tion might d;\exp}oitedfby»applying similar procedures to the instruction

and practice of such matters as the ;emantizs and formations of bound bases
o

and the productive patterns of‘derivational affixes.
- ’ ) ’
. 4 .
Teaching Grammar - o ‘ ' : ;

»

. ) ‘ ' :
A contrastive analysis attempts to predict the kind of eriors that a

\fbreign student is'likely to make while learning English. It assumes that

errors resultigg from interference of the native 1anguage can be anticipated

' and,. by carerul selecLion and gradation of materials, be av01ded. An alter--

LY

nate approach to this kind ‘of pred:cticn is orror analy51s, thb study of er-
rors whlch students actually‘do make.10. Many of’these‘studies suggest that

at least as many errors are attributable to 1ntra1anguage interference as to

»

-

Scott and Tucker recently completed an interesting error analysis of,

Arapic-speaking students at the American University of Beirut;11 They iden-

.
K

t

tified four grammatical features which caused the most serious problems:

. s P, .8
verbs, prepositions, articles, and relativé clauses.
A ' - ]

Amdng verb errors, the most frequeht was the omission of the auxiliary
. b it

5]

or copula. Because Arabic uses neither auxiliaries or copulas, their omission
i o

. can be attributed to native-language interference. The unmarked third ‘person

!
singular was the next most.common error among verb ‘usage. This error .can be
14 ’

A




“the pearls which they brought them from the bottom of the sea."

S v
» B . ot
g . . .

o 14 f -

. .
. - o
t

The third most common“error

1
Y

attributed.only to the irregularity of English. .

o ¥

was in the area of tenses. Arabic has‘only two tenses: perfect and 1mper—\

fect. Furthermore, it is p0551ble to shift from one tense to another and

A8
there are fewer requlrcments of agreement across/clauSes. )
)

The main *problem of prep051t10ns was the misuse of one for anot“er.

P

Errors of this. k1nd can be ascr 1bed partly to ‘the different prepositional

usage in Arabic and ‘partly to the vagaries of Engllsh 1tself

The om1551on of the def1n1te and 1ndef1n1te artj cleeywas the third most

frequent source of errors., "’ About half of these seem|to result from native-

language 1nterference. st

ﬁ - I

Scott and Tucker claim that "the most

@

In the use of relative clauses,

frequent error was the. redundant use of an obJect when the WH word was the

obJect of the clause. Object deletion seams to be a late acquisit‘if)n...."12 -

The source .of h s kind of error is Arabic. When a verb has an object, Ara—

Sy

b1c attaches to the Yerb a pronominal sufflx wh1ch agrees w1th the obJect in <

* 4

gender and number, That s the man whom I saw in Arabic is. literally That the@
L : %
man whom I saw-him. Scott ard Tucker give the eYample ”They wete looklng at

The following

"examples are fnom my own files: ' . : {

The poem which I like it best is
Cavalier lyrics were a kind of lo
them to his sweety...

The cai cars in Be’rut that taxi drivers drlve them are Mercedes.

"Cur51ng the Bar." :
Ve poetry which each poet made

From my experience, thlS seems to he one of th. most‘common mistakes of

\\

Arabic-speaking students at the 1ntermed1ate and advanced levels. Further- -

more, as Scott and Tucker point out, Kellog Hunt found that the "frequency of

8

) : 15

!
1
|
|
|
|
|
1
Macbeth, which Shakespeare wrote it in 1606... - 1
1
i
1
%
|
i
%
]
i
\
|
i
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P 1

use of adjective clauses is an 1npor£ant index of 11ngulst1c maturltyv”13
Because it is such an hmportant constructlon in Engllsh and becau§e Ara-.
bic- speaklnﬁ studgnts have so much difficulty with 1t the following" peda- A
N gogical prescntit\gh nay be useful ” . »fﬁ &

The tlrst step is to explaln'the structure of the base sentences that.
o v :

[

. i :
have been combined to form a Belative clause 'construction.Q : <

>

The second step is to distinguish the function of the relative pronoun,

that is, whether it is Eubject or object of the verb in'the dependent clause.

Once this distinction’is made, students caQQbe taught to delete, if they wish,
" [N

the relative pronoun when it is object. The freedom to delete or retain the

object relative pronoun'in English is not matched in Arabic. Its deletfon is
required in Axabic if the noun is considered indefinite; its retention is re-

.
“

o quired if the noun head is considered definite. In an article entitled "The

Relative Clause in Three Languages," Fox gives these two Arabic examples .

<

(here translated into normal English word order):
indefinite: I bought (some) medicine the doctor prescribed it for me. !
definite: I bought thc medicine which the doctor prescribed it for me.

1n medl

¢

The Arabic—spgaking student must therefore learn that the deletion rule in

v

English is based on the function.of the relative pronoun, not the sémantic
4 , h

reference of the noun head. oo

The final and most cracial step is to teach them to delete the pronoun
object in the second -(or embedded) clause. For example: "

I bought.the medicine which the doctor preséribed (it) for me.
9 4 ® € —~

Students must be taught to delete it, since the relative pronoun which al-

- . B . :

ready functions as object of prescribed. The following sequence of exercises

]

is intended to guide the Arabic-speaking student through the forms and func-

- -

1,

o

16
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tions of the relative clause constrﬁctionf (Seé Appendices, pages zéég)

Teaching Rhetoric ,

-

In a 1966 article entitled "Cultural Thought Patterns .in Inter-Cultural

Education," Robert Kaplan ﬁfged applied linguists fo:undertake contrastive
. © . N
analyses of the rhetorics of different languages. He argues that "Applied
- v . 3 ¢
linguistics teaches the student to deal with the sentence but it is necessaxry

~to bring the student beyond that to a comprehension of the whole context. He _

can only understand the whole context if he recogni%es the logic on which the ,
éontext is based."lsz Kaplan demonstrates the cultural thought pattgrnsxt?at |
are revealed in English compositions written by Arabic speakers. (See“Ap:~&
pendices,'pagés 30-2) The chief characteristic of an Arab's written English .

‘ . .
is his infrequent use of.subordination and the overuse of coordinate construc-
. LIS ’ )

¥ - ' e - - - - h » !
tions. Teachers at the American "Jniversity of Reirut refer to #'the’wa-wa ,

s . . . el 9
method of writing" because of Arabic wa 'and', which is excessively ugid as a
sentence connector. The use of csubordination, especially the use of adverbial
clauses of time, place, result, concession, cause, purpose or condition, is a

matter which requires considerable instruction and practice.

The unusual emphasis in Arabic on coordination rather than on subordina-

tion causes students to underestimate the importance in English of the dis-

tinctions between cause and effect, real and unreal conditions, and main ideas .

- and supporting ideas. In teaching paragréph orgaﬂization, for example, it is

a . \ - .
necessary to help students identify a topic sentence, its controlling idea,
; \
{

and the«supporting details. The rhetoric of a fighfly organized, logical
presentation of ideas is as‘foréign to Arabic-speéking stﬁdegts as'the %an—

guage of English itself. English rhetoric is often interpégted as cold and

N

. 17




caicq}atiﬁg,,nothing like the highly personal, deliberately discursive,

overly embellished style of, literary Ardbic. Yet this éqpposedly cold and

4

: - . .o . T -
clinical English is exactly the kind of technical writing which students here B

“will need to write.

e

The following material was prepared to teack students the rhetoric of a

-
<Y

well-developed expository paragraph-in English. (See Appendices, pages‘53;4j
' One reason this use of language is difficult to master is because com-
position requires so many ‘conscious choices--unlike the pronunciation of /a/

g

. OF /r/, the nominalization of classify or the'deletion of the object in a ~
relative clause. Many of the «choices are circumscribed byv%he languaée it-
5 seif but many others, esbecially at the level of rhetqric, dépend also on t?e,
' logic and tﬁe cultural thought paiterns of Arabic.

b
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b O ‘A BASIC LESSON FORM FOR MINIMAL-PAIR PRACTICE .
. 3 . - . 5 L
1 ° 2 . - oo
] o _géégsl.‘ 6&;5 | SR
bowl : ball S
) . low -law
) boat . bought )
& © loan © lawn .
‘coat . ~ caught . o .
close ‘clause S .
.. .} Identify the contrast of q 1 Teacher recites words in Column 1. .
' sounds., Students cannot pro- | 2 Teacher recites words in Column 2. .
nounce the sound until they - 3 Teacher recites alternately a word in
‘| can hear the differences. - Column 1, then Column 2, using the
They will not hear it if it o same falling -intonation.
is mot in their. language. - R ‘
Testing students' ability to = 4 Teacher recites a word from either
recognize the contrast of & column; students tell which column
sounds. 8 the word is in: law - 2, low ~ 1.
: 3 m :
Explanation, in native lan- = 5 Teacher can explain the difference in .
uage, if necessary. l\\ production of the Sounds-. Exaggeration
E of the articutation helps, with simple
; : " words and aids. )
Production first in unison 6 Students repeat the words in each col-
. to ‘'overcome natural inhibi- F’ umn, then across columns, in upison.
tion. Then individual pro- (Steps 1,2,3 above.) .
’ duction. - B : 7. Teacher calls on indivyidual students to
R R . repeat selected words from either column.
To make the producticn auto- _ 8 Students repeat’phrases and sentences, '
matic, attention is drawn first with known (1) sound, then the .
away from the’ production by new (2) sound, then mixed. Examples:
adding other words. (Also Phrases: : v ‘
rhythm and intonation are (1) an old coat, a slow boat
being practiced uncon- (2) a small dog, a lost ball ,
sciously.) . (3) a tall pole, an old law

s

Sentences:
(1) The old coat was Joe's.
(2) The coffee was awful.
(3) Paul bought an old boat.. .

//——-PRODUCTION
0w

Reinforce the 1 arning; by Short, daily review of the sounds, for -

constant and freéquent #epe- both recognition and production. ;
tition. Consider individual 10 Vary any of these steps as the particu- -~ @
needs and differences. lar need arises. ’ n ' j

L

N
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LINKING

. T A foreign accent results not only from the inaccurate pronunciation of
vowels and consonants or from misplaced stress on words. The characteristic
melody and rhythm are also factors. One feature of the smopthness of English
intonation is the linking of sounds so that there is a fluent,. effortless
‘transition from one sound to another.

1 -~

.- - Listen to the following phrases:

o an easy answer
, . an eager actor
© a noisy engine

Notice that the, three separate words are pronounced smoothly together with- -
out any "space"‘between. -

an_easy_answer
anupggep~§cyor
a noisy_engine

v

. PRACTICE

l. Prepare to teach the following drill. Substitute the words below Into
- this sentence: '
4

It's an . o

Be sure to link all the sounds together so that the bhrasing is smooth.

It's_an apple.

 a) apple ° b) aiarm c) animal d) advantage
orange . attack accident invention
echo : excuse elephant improvement
engine © ideal Indian ' election
olive escape - instrument adventure

. ,'the that ihe words in (a) are stressed on the first syllable; words in
(b) are stressed on the second: syllable; words in (c) are stressed on
‘the first syllable; and words in' (d) are stressed on the middle syllable.

2. Prepare to teach the following drill. Be sure tc link the words to-
gether and to use the proper stress pattern.

a)-It's an official argement. b) It's an enormous apartment.
L | expensive ornament. important election. )
important exercise. excited Egyptian.
attractive Indian. official assembly.
official audience. expensive adventure.




LINKING (Cent.)

Listen

and the smooth blend of all the words. Repeat the sentences. .

The
The

Notice that

o

to the pronunciation of these sentences. Notice the phrasing

boys_and_girls _are_in the_ope. air.
dayg’and&nightsygrqvoften coo;_in Spain.

»

and is reduced to no more than 1 syllabic n. The preceding a

word beginning with a vowel is pronounced /8iy/ (not /$o/) -and the y is

linked with

the
Sa

the

Siy. \ o ot

PRACTICE

l. Prepare

the following vowel. Compare:

new book

old book

to teach the following drills. First, practice the pronuncia-

tion of the before consonants and vowels. Then practice the sentences.
the page the power the name the soil
the age " the hour the aim the oil
the fare the ties the tin the mice : .
the air the eyes the inn the ice
Thq’answegdlqupasy. Thq)ovenu;§vppen.
The autumn is early. The actor is absent.
o, Ll b A N
Thg’appleQ’arqugwful. \‘TthuncleiJgrq“?ngry.
. B
23
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PRACTICE-OF DERIVATIONAL AFFIXES

-tion, -ation, -1y .
§

DIRECTIONS. Respond to each of theﬂfbllowing statements by agreeing
with it. Follow the model, but vary the expressions of your agreement.

Statement o Response
A 1 He acted wisely. . L Yes, his action was wise.
2 He admitted it honorably. That's right. -His admission was ,
3 He corrected it quickly. - honorable. -

4 "He described it clearly.

5 He interrupted her frequently.
6 He recollected it regretfully.
7 He was completely confused.

8 He protected them kindly.

9 He distorted it unfairly.

10 He translated it well.

B 1 She admired it sincerely. Yes, her admiration was certainly sincere. °
2 She accused him unfairly. I agree. Her accusation was very unfair.
3 She examined it carefully. '
. . ™
-4 She resigned unnecessarily., ~

5 She calculated it rapidly.

6 She observed them accurately.
7 - She explained it clearly.

8 She hesitated foolishly.

9 She recommended him honestly.
10 She presented it fairly.

24




PRACTICE OF DERIVATIONAL AFFIXES*
.in- ¢5un- enim- f;:il-, -ity

DIRECTIONS . Respond to each statement by disagreeing with it. Use the

same pattern of derived forms as in the model.

1 REPUBLICAN: The President seems. so sincere.
DEMOCRAT: (Hell, no! I think he's very ¥nsincere. His insincerity
' shculd be obvious to everyone.)

)

- HUSBAND: He's certainly a secure Husband;

WIFE: (Don't.be silly! He!s as insecure as can be. And he has
good reason for his insecurity.)

3 PSYCHIATRIST: You seem to have a Teasonably stable'personality.
PATIENT: (Oh, you're mistaken. I'm very unstable.

I need your
help because of my instability.)

4 UNCLE SAM: But 'sometimes a war can be very moral.
FLOW@R CHILD: (%?*¢+! War is always immoral! The immorality of war
. should be obvious to anyone with an ounce of sense.)

5 DMOTHER: He's a very eligible bachelor. '
DAUGH?ER: (Well, he’s ineligible to me. His ineligibility was decided
wi.en I discovered he doesn't use Scope.)

¢ MARTHA: But, John, why don't you make pot legal?
JOHN : (Because it should be illegal. 'Tts illegality is the only de-
fense we have against the Communists.)

“Sample answers are giveh in parentheses to demonstrate the range of possible
answers, at the same time that the derived forms are being practiced.

'i
|
|
1
|
%
-
1
|
1
1
;
1
1




. RELATIV@ CLAUSE PRACTICE

WRITTEN PRACTICE 1: Pronoun Substitution of Nominals in Dependent Clause
Main Clause

. Potential Dependent Clause
1 My father smokes cigars.

My father gets the cigars from Havana.
+ He gets them from Havana.
2 My mother once smoked a cigar. My mother ‘stole the cigar from my fathpri
. ) .+ She stole _it  from-my father.

3 My father can already play the My father bought the guitar oﬂlx two.

guitar, weeks ago. ,
¢ ‘ . * _He bought it only two weeks ago.
/‘\1 L3
QK : 4 My mother finally bought the My mother had always wanted to buy the
‘ chihuahua. ' chihuahua,
etc.

- WRITTEN PRACTICE 2: Insertion. of Object R=lative Pronoun (which/that) and
~ Deletion of Object Pronoun

1 Murgatréyd drives a used VW. +

He borrowed it from a friend. °
* Murgatroyd drives a used vw WHICH

he borrowed ( ) from a fri end.

2 Murgatroyd hever.reads editorials. + He doesn't like them.
+ Murgatroyd never reads editorials THAT he doesn't.like." ( )

3 Murgatroyd laughs at the jokes. + .He tells them.
S . .

4 His wife asked him for a thingamajig. +  She needed to pﬁt it on the
whachamacallit,

> .
etc.

WRITTEN PRACTICE 3: Deletion of Object Relative Pronoun and Object Pronoun
1 Henry Jones has a cat. +

He calls her Henrietta.
* Henry Jones has a cat (

Y he calls ( ) Henrietta.

2 Henrietta Jones has a dog. . +

She calls him Henry.
+ Henrietta Jones has a dog (

) she calls () Henry. -

3 Mary found the kind of husband. +  She had always wanted him.
-5

26




4 Her husband lost the freedom.

+ He had always cherished it.
-»> -

-

i
v ’ e
etc. : 5

L

4

,WRITTEN PRACTICE 4: Insertion of Subject Relative Pronoun (which/that)

/ Q
It gets 25 miles. to a&ggllon»
WHICH °( ) gets 25 miles to®a gallon.

1 Murgatroyd drives a used VW. +
* Murgatroyd drives a used Vw

2 'Murgatroyd never:reads editorials,
> Murgatroyd never reads editérials

* ¢“They criticize the goverhment.
THAT ( ) criticize the government.

3 Murgatroyd*laughé at jokes.: +
>

They are not.;eryzfunny.
9

=

4 His wife asked him for a thiﬁgamajig. + It attaches to the whachama-’
callit, ot ‘ ) . .
-> .

»
[}

etc. ' o . '

WRITTEN PRACTICE 5: Insertion of Subject Kelative Pronoun (who)

. . e N 1 . P
1 Murgatroyd's wife is a woman. - ,- She be11e¥es in poltergeists.
Mu.gatroyd's wife is a woman WHO: believes in poltergeists.

2 Murgatroyd's a man. He doesn't believe
Murgatroyd's a man WHO doesn't believe in

in poltergeists.
boltergeists.,

3. They are a couple. The couple have frequent arguments.

R
R

4 There are neighbors next door. Théy never dare to interfete.

1

_etc. a

SO ; . . ,
WRITTEN PRACTICE 6: Insertion of Object Relative Pronoun (whom) and Deletion .
of Object Pronoun , .

1 Gwendolyn-married a man. .

She didn't really love him.
Gwendolyn married s man

_W?OM she didn't really love‘ “g/ ).

2 She really loved a married man. She had met him in Niagara Félls.
She really loved a married man WHOM sHe had ‘met ( )y in Niagara Falls.

27
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3 His wife was a woman. ‘7 Gwendolyn disliked her.

- .

T

0

4 Because she was married to the man. “Gwendolyh had wanted to marry him.
* - . " LY

p—

etc. BN

WRITTEN PRACTICE 7: Insertion of Relative Clause

1 Relative Clause as Object n
The play.was written by Shakespeqre. . Fulan read the play.

\3

The play which Fulan read was written by Shakespeare. ' ~
Qv“J . v .. '1“ )

Relative Clau3e as Object ' ,

The scene,was the murder of Duncan. He liked the scene’ best." -

N
('IHX ) he 1iked ( ) best,

N

The scene ¥b liked best was, the_murder of Duncan.

&

3 Relative Clause as Subject L
The teacher didn't like the scene. The teacher assigned the play.
' - | o -

9

-

4 Relative Clause as Object )
The playwright is Shakespeare. Fulan admires Shakespeare most.
»  (WHOM) :

St

, ‘ ; )
Jack and Jill went up the hill. + Jack and Jill were lovers. -

The hill was slippery. + The hill was-very steep.

Jack broke his crown. + Jack slipped and fell down. -

Jill came tumbling after. + Jill also fell down, - .

Jack and Jill are a famous couple. + No one believes they really went up
that hill just *for water. - .

SUMMARY WRITTEN PRACTICE 8 _

Directions: Combine '#ach of the foﬁlowing pairs of sentences into # single

senterice with a relative clause. Use appropriate relative pronouns (which

or that for nonhtuman subjects or objects, who, whom, or that for human sub-
R . 0 -

[3

Y

(WHICH) Fulan read (3 ).




S\ - -
N B

_ Jects or objects. As you wish, delete dr retain the reldtivgwpronoun when
» 1t is.object. ALWAYS delete the object pronoun!
% . .
-y ., L.
1 The class had a picnic:nr The class won the spelllng bee.
. - {
2 They went to Lake Ogadugadu. Lake Ogadugadu is in the state forest.
3 They went in cars. Their parents drove the cars.
’ -4 Everyone went swimming. Everyone wanted to.
. ' s
5 Only the girls swam. The girls brought bathing suits.
6 Miss Applethwacker didn't go swimming. She was with the principal.
o e 7-~The hamburgers were very good. Jack brought.tﬁe-hamburgeré.
. - i
9 Later everyone was sick. Everyone had eaten‘the casserole.

; 10 Jill wasn't sick. Jill hadn't eaten the casserole because she knew the
quality of her cooking.

8 The casserole tasted terrible. Jill had baked the casserole. ‘ }
|
|
|
1
|
|
}
|
|




o " A selection from ©
CULTURAQ“THOUGUT PATTERNS IN INTER-CULTURAL EDUCATION
Robert B. Kaplan, Language Learning XVI:1-2 (1966), pp. 6-10

. . In the Arabic language,  for example (and ‘this generalization would be
more or less strue for all Semitic languages), paragraph development is based
on a complex series of parallel constructions, both positive and negative.
This kind of parallelism may most clearly be demonstrated in English by ref- -
erence to the King James version of the 01d Testament. Several types of
parallelism typical of Semitic languages are apparent because that book, of
{ course, is a tranSlation from ah ancient Semitic language, a translation ac-
zcomplishedégi a fime when English was in-a state of development suitable to

N “the imitation of{ these forms.
. 1. SYNONYMOUS PARALLELISM: The balancing of the thought and phrasing of the
' o first part of a statement or idea by the second
) part. _In such cases, the two parts are often
y connected by a coordinating conjunction.
’ Example: His descendants will be mighty in the Iland
) and .

the generation of the upright will be blessed.

. : 2. . SYNTHETIC PARALLELISM: The completion of the idea or thought of the
' - N first part in the second part. A conjunctive |
: adverb is often stated or implied. |
. Example: Because he inclined his ear to me : ;
) ' " “therefore ) ' l
‘ " I will call on him as long as I live. . ‘
3. ANTITHETIC PARALLELISM: The idea stated in the first part is emphasized i
by the expression of a contrasting idea in the %
second part. The contrast is expressed not only g
in thought but often in phrasing as well. |
Example: For the Lord knoweth the way of the righteous: |
But the way of the wicked shall perish.

|
. . |
- . ]

4. CLIMACTIC PARALLELISM: The idea of the passage is not completed until the . |
. ’ ‘ very end of the passage. This form is similar to ;

) . the modern periodic sentence in which the subject i

‘ . 1s postponed to the!very end of the sentence. i

“Example: ~ Give unto the Lord, O ye sons of the mighty, |

Give unto the Lord glory and strength. j
i

%his type of parallél’construction here illustrated in single sentences
also forms the core of paragraphs in some Arabic writing. Obviously, such a
development in a modern English paragraph would strike the modern English
reader as archaic or awkward, and more importantly it would stand in the way
of clear communication. It is important to note that in English, maturity
of style is often gauged by degree of subordination rather than by coordina-
tion. - ‘ ‘- :

1




The following paper was ‘written as a class exercise by an Arabic-
speaking student in an English-as-a-second<language class at an American
university: 7. ' ‘

. .

I. (1) The bontcmporary Bedouins, who live in the deserts of
Saudi Arabia, are the successors of the old bedouin tribes,
the tribes that was fascinated with.Mohammad's massage, and
on their shqulders Islam built it's empire. (2) I had lived
among those contemporary Bedouins for a short pérind of time,
and I have learned lots of things about them. (3) I found:-out
that they, have retained most of their ancestor's character-
istics, inspite of the hundreds of years that separate them.

b=

II. (1) They are famous of mafiy praiseworthy characteristics, but
they are considered to be the symbol of generosity; bravery;
and- self-esteem. (2) Like most of the wandering peoples, a
stranger is. an undesirable person among them. (3) But, once
they trust him as a friend, he will be most welcome. (4)
However, their trust is a hard thing to gain. (5) And the
heroism of many famoq;/ﬁigures, who ventured in the Arabian -
deserts like T. E. Eifrence, is based ofi their ability to
acquire this dear t i{} .

III. (1) Romance is an important part of their life. (2) And "love"
is an important subject in their verses and their tales.

IV. (1) Nevertheless, they arc criticized of many things. (2) The
worst of all is that they are extremists in all the ‘ways of.
their lives. (3) It is their extremism that changes some- i
times their generosity into squandering, their, bravery into
brutality, and ‘their self-esteem into haughtiness, (4) But in
any case, I have been, and will continue to be greatly inter-
ested in this old, fascinating group of people.

Disregarding for the moment the grammatical errors in this student com-
position, it becomes apparent that the characteristics of parallelism do oc-
cur. The next-to-last element in the first sentence, for example, is appos-
itive to the preceding one, while the last element is an example of synony-
mous parallelism. The two clauses of the second sentence illustrate synony-
mous parallelism. = In the second '"paragraph" .the first sentence contains
both an example of antithetic parallelism and a list of parallel nouns. The
next two sentences form-an antithetic pair, and so on. It is perhaps not
necessary to point out further examples in the selection. It is important,
however, to observe that in the first sentence, for example, the grammatical
complexity is caused by the attempt to achieve an intricate parallelism,
While this extensive parallel construction is linguistically possible in
Arabic, the English language lacks the necessary flexibility. Eight con-
junctions and four sentence connectors are employed in a matter of only
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fourteen "sentences." In addition, there are five "1lists" of units con-
nected by commas and conjunctiomns, -

Another paper, also written by an Arabic-speaking student under com-
_ parable circumstzances, further demonstrates the same tendencies:-

I. (1) At that time of the year I was not studying encugh to pass
my tourses in school. (2) And all the time I was atking my
Cousin to let me ride the bicycle, but he wouldn't let me.
(3) But after two weeks,'noticing that I was so much interested -
in the bicycle, he promised.me that if I pass my courses in
school for that year he would give it to mé as a present. (4)

So I began to study hard. (5) Znd I studying eight hours a day
instead of two. . ‘

"II. (1) My cousin seeing me studying that much he was' sure I was
going to succeed in school. (2) So he decided to give me some
lessons in riding the bicycle. (3) After four or five weeks of
teaching me and ten or twelve times hurting myself as I used to
go out of balance, I finally knew how to ride it. (4) And the
finals in the school came and I was very good prepared for them
so I passed them. (5) My cousin kept his promise and gave me
the bicycle as a present. (6) And till now I keep the bicycle
in a safe place, -and everytime I see it, it remindélme how it

helped to pass my courses for that year.

In the first paragraph, four of the five sentences, or 80% of the sentences,

begint with a coordinating element. In the second paragraph, three of the sia

sentences, or 50% of the total, also begin with a coordinating element. In
the whole passage, seven of the eleven sentences, or roughly 65%, conferm to
this pattern. In addition, the first paragraph contains one internal co-
ordinator, and the second contains five internal coordinators; thus, the
brief passage (210 words) contains a° total of thirteen coordinators. It is
important to notice that almost all of the ideas in the passage are coor-i-
nately linked, that there is very little subordination, and that the paral-
lel units exemplify the types of parallelism already roted.
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SUPPORTING THE TOPIC SENTENCE ,

(The following material was prepared by David Miller and Donald Knapp,
f. of the American University of Beirut, ‘for Jordanian teachersS of English.)
o 1) "
In a well-developed paragraph, the topic sentence and its controlling idea
+must -be fully explained. This explanation takes-the form of supporting state-~
ments. Some of the statements are likely to be more important than others.
prever, all of thém must belong to the controlling idea that has been stated.
With a definite controlling idea clearly in mind, what is the next step?
You should gather all the information you think you ‘need to prove that your .

- . controlling idea is true. The controlling idea should be developed in such a
way that everything you put into the paragraph should truly belong there. You
must have a good reason for choosing the material you use. A useful method of
checking whether your supporting ideas are relevant is to say the word 'be-
cause'" before each one. For example: ' e

Topic sentence: Improvement of the means of transportation in Jordan has
. greatly aided the economic development of the country.’ s
. because: it has encouraged the developﬁént of agriculture and trade;
. because: it has encouraged more tourists to come into the country; »
. because: it has-indirectly led td the development of industry;
. because: - it has indirectly led to the growth of cities;
. - " =
Notice that cach of these four supporting ideas can also be checked for rele-
~ vance by the same test, as well as be expanded to add further details of in-
formation. ' _ . - .
1, because it has encouraged the development of agriculture and trade
because: it has enabled farmers and traders to have a wider market
) for their goods.- For example, whereas an olive grower
used to sell Wis produce only in the neighboring villages,
he now exports part of it to other countries.

NN

2. because it has encouraged more tourists to come into the countrf
a\bec'ause: they can now reach distant places much more easily.

3. because it has indirectly led to the development of industry
because: the increased contact among people has resulted in their
' knowing more about what there is to buy'and thus has cre-
" ated a market for new products.

* 4. because it has indirectly led to the growth of cities
because: the greater markets and new industries have resulted in
a need for new centers of production and distribution:’

33
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1.7 Assignment: Study the following development for a well-developed para-

graph. Notice especially the topic. sentence, controlling idea, and
supporting details.;

"Jerusalem’s reiigious and. historical significance makes it an inter-
esting city : '

because: Christians, Moslems, and Jews the world over‘regard it
' as, if not the most, one of their most important cities
because: with such places as the Mount of Olives, Mount
Calvary, the Dome of the Rock, and the Wailing
Wall, it is a city where some of the most basic
ideas in their religions originated. ‘

because: there are many structures and remains which reveal a long
and varied history ' A .
because: such structures as the Holy Sepulchre, the Dome
of the Rock, the Wailing Wall, and Crusader Walls
were left by diffiarent peoples throughout history
who have attempted to establish themselves within
the city or to play a part in its life.

because: one sees the contrast between the older, traditional ways
of life and many of the modern ways
‘because: side by side with people wearing traditional clothes
and using centuries-old customs there are, for
example, tourists with more modern clothes, using
modern camera equipment. , c

- Assignment: Using the above outline as a guide, write a-paragraph in

which you use all these supporting ideas. Do 'not just copy the above in-.
formation into paragraph form. Developithe supporting details in any, way
you wish, but be sure they are directly related to the controlling idea:
its historical and religious significance makes Jerusalem an interesting

city. Connect your sentences smoothly with appropriate conjunctive ad-

verbs and transition phrases.

. /?1 )
Assignment: Using the same technique as that which is presented here,
write just the outline ‘of development for one of the following topics:

. ‘ » 2
1. Nuclear tests are a threat to the peace and safety of the world.
2. Freshnen students need to improve their English as much and as
fast as possible.

3. One of the most important bocks a freshman can own is a dictionary.

4. My country is an excellent country for tourists to visit. =
5. Women should be allowed into the School of Engineering.
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